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EUROPEAN LANGUAGE PORTFOLIO

PORTFOLIO EUROPÉEN DES LANGUES

In the interest of

· the quality and credibility of the ELP as a pedagogic and reporting tool and

· the quality, validity and transparency of individual ELPs in a European context,

ELP models should conform to the Principles and Guidelines approved by the Steering Committee for Education (CD-ED). The questions in this application form reflect the key aspects in the Principles and Guidelines to be respected.

The Principles and Guidelines were reissued in June 2004 with added explanatory notes (document DGIV/EDU/LANG (2000) 33 rev.1). Please take note of these when completing this form. 

* Developers of electronic ELP models are kindly requested to contact the Language Policy Division at an early stage in the development process before 

    they submit their application

	0. General Information
	

	0.1. Name of the applying authority or institution
	Partners of the Project of study of the electronic European Language Portfolio (ELP) (Socrates- Minerva Action, Reference number: 110649-CP-1-2003-1-IT-MINERVA-MPP)



	0.2. Address:
	C/o Università degli Studi di Milano (co-ordinator)

Facoltà di Lettere e Filosofia 

Dipartimento di Scienze del linguaggio e letterature straniere comparate

Piazza S. Alessandro, 1 – 20123 Milano (I)



	0.3. Name and address of contact person(s)
	Elena Landone

Università degli Studi di Milano

Facoltà di Lettere e Filosofia - Dipartimento di Scienze del linguaggio e letterature straniere comparate – Sezione di Iberistica

Piazza S. Alessandro, 1 – 20123 Milano (I)

Tel: +39.347.4273599

Fax: +39.02.50313542

E-mail: elena.landone@unimi.it



	0.4. Description of the ELP model and target population
	The educational context of this proposal is higher education institutions (universities) and the subjects involved are university students and teachers of second and foreign languages. The target group is wide, since we plan to adopt the digital ELP in the applying institutions (6 Universities in four different countries) and to put it at the disposal of every European University willing to use it (for free). 

The profile of the target population is:

- they are adult students

- they have to face the job market or doctoral studies within 3 years

- since they are students of foreign languages, the European mobility context is familiar to them (e.g. many of them got a Socrates/Erasmus grant for mobility)

- they are supposed to reach a high level of language competence (C1-C2) at the end of University

- they study two or three foreign languages at the same time and have strong motivation in language learning

Regarding the use of an ELP, the target population specific needs are: 

· they have never had any previous ELP before (it would be their first ELP in life, since it was not used at the high school level yet. Moreover, the university ELP will be their definitive ELP throughout their life)

· they are not used to formative evaluation and self-assessment (summative evaluation is the prevalent in the academic context)

· they tend to value just the ELP’s reporting function for future mobility and to undervalue the pedagogical function (see Annex 2)

· they will need to share their ELP with third subjects easily (e.g. employers)

· an economic and easy tool is needed to overcome the delay in ELP exploitation that Universities seem to have.



	0.5. Scope of implementation 
	The applying institutions have a strong tradition of ITC and ODL, hence they were particularly interested in working on an electronic ELP. So far several ELPs had already been validated and published in hardcopy format. Nevertheless these existing hardcopy editions presented some limits (e.g. difficulties in life-long updating), that, we thought, a digital ELP would successfully overcome (see Schneider, G & Lenz, P., European Language Portfolio: Guide for Developers, par 8.4, p. 56).

Therefore, it seemed a good idea to us to create a synergy among European Actions (namely between the Minerva’s promotion of ICT-ODL and the promotion of the ELP) and to study an e-PEL that could meet the needs of University students. 

In fact, our target population are university students. In 2002/03 – when we conceived the project - the ELP was widely used in higher education, but it was quite underused at the University level. It seemed to us that Universities had a certain delay in exploiting the ELP and we wished a very easy-deliverable and economic format that would be simple to distribute to high numbers of students. 



	0.6. Advice of national committee or other relevant body (if applicable)
	We have contacted Ms. Francesca Brotto, the ELP Italian referent (17th March 2005), and Mr. Antonio Giunta La Spada (General Directory, Affari Internazionali dell'Istruzione Scolastica MIUR) has been formally informed about our validation submission (May 2005). Before resubmission, we asked them for guidance and advice again and we received their encouragement to follow the Committee feedback and to resubmit this e-ELP model. They also acknowledged the difficulties for Validation of innovative digital models and, moreover, stated that their field of competence is not clearly bounded to Universities.



	0.7. Is the model submitted a full mock-up of the intended final model?
	Yes 

See ending notes of Annex 8
	0.8. Have you provided a full translation of the model into English and/or French for the purposes of validation with a clear indication of language use in the final model?
	Yes 

See ending notes of Annex 8


	For this section of the application, refer to the Principles and Guidelines 1.1 - 1.8, 2.1 - 2.9, and 3.3 - 3.5
	Y / N
	Please explain how your model fulfils each of the principles listed below, giving page/section references. If your model does not fulfil one or more of the principles, please explain why this is the case.

	1. Your ELP model in general
	
	

	1.1. Is it the property of the learner? (Can the learner use or be enabled to use the ELP independently?)


	Yes
	This e-ELP is self-explicative: the owner does not need any help from other persons and can use it by him/herself. Instructions are available in every single screen, where, in addition, there is a help ? button with pedagogical explanations and advice. 

The sections that enhance this aspect are:

- HOME instructions

- HOME > DOCUMENTATION

- the help ? button in every screen

- Examples and simple language of PORTFOLIO > LANGUAGE BIOGRAPHY >SELF-ASSESSMENT CHECKLIST (DESC)



	1.2. Does it incorporate a minimum of common features (outlined in the Guidelines) which make it recognisable and comprehensible across Europe? In particular:

1.2.1 
Does it respect the three-part structure (Language Passport, Language Biography, Dossier)?


	Yes
	In a digital version it is possible a distinction between writing the ELP and visualising it, which increases easiness of compilation and allows a more dynamic and less repetitive interface: see Annex 2 and Annex 7.

The sections that refer to this aspect are:

- HOME > WHAT’S THE ELP?

- PORTFOLIO >EXPORT

-- the help ? button



	1.2.2
Is the Council of Europe logo present on the front cover page and the beginning of each part?


	Yes
	The sections where the logo is present are:

- Every screen of the e-ELP

- Every page of the exported version (including the front cover page and the beginning of each part)



	1.2.3
Is the terminology of the ELP used (Language Passport, Language Biography, Dossier)?


	Yes
	The sections where the ELP terminology is stated are mainly:

· HOME > WHAT’S THE ELP?

· HOME > QUICK TOUR

· The tool bar (underlines the structure in three parts)

- PORTFOLIO >EXPORT

-- all the help ? buttons, where Language Passport, Language Biography, Dossier are constantly cited.



	1.2.4
Does it include the standard text, supplied by the Language Policy Division, about the Council of Europe?


	Yes
	See:

HOME > A TOOL FOR EUROPE

	1.3. Does the front cover reflect the European character of the ELP?


	Yes
	See:

- HOME and its logos (which is a sort of digital front cover)

- HOME > A TOOL FOR EUROPE 

- HOME > ABOUT THIS ELP



	1.4. Are the translations used for the self-assessment grid and other extracts from the Common European Framework (CEF) taken from official translations of the Framework?  If none such were available, have the translations been approved by the national committee if such exists?
	Yes
	We used the translated self-assessment grids of the ELP web site (http://culture2.coe.int/portfolio/inc.asp?L=E&M=$t/208-1-0-1/main_pages/../documents_intro/../&L=E&M=$t/208-1-0-1/main_pages/levels.html).

For other extracts (Can do descriptors of the Self-assessment Checklist, the Pragmatic Competence Grid, and the Sociolinguistic Competence Grid) we used the Italian official translation of the CEFR (Quadro Comune Europeo di Riferimento per le Lingue, RCS Scuola Spa - La Nuova Italia - Oxford University Press)

See: 

- HOME > ABOUT THIS ELP



	1.5. Is the ELP terminology (titles and headings) the same as that used in accredited ELP models using the same language?
	Yes
	We referred to the following validated ELPs models:

· Swiss version of the European Language Portfolio for Young people and Adults by G. Schneider and B. North, 2000, BLMV, n. 1.2000

· B. Forster Vosicki, European Language Portfolio – Higher Education and BLMV, n. 35.2002

· Cercles, European Language Portfolio, n. 29.2002

· Council of Europe, Ministerio de Educación, cultura y deporte de España, Portfolio Europeo de las lenguas para adultos, n. 59.2004

See: - HOME > ABOUT THIS ELP



	1.6. Does it cater for the specific needs of the target group? 

1.6.1 
Are the design and the language used appropriate for the target age-group?


	Yes
	We think that the design is appropriate for the target group because it is simple but professional. 

In synthesis, our target group’s needs are (see 0.4 of this Validation model): 

1. to have an ELP apt for their first approach to the concepts of language portfolio, formative evaluation, and self-assessment

2. to have an e-ELP with an enhanced pedagogical function

3. to have an economical and practical tool (easy-deliverable and shareable)

4. to be prepared to deal with complex contexts (e. g. the job market)

Regarding points 1 and 2, just to give an example, we tried to avoid the risk that an university student preparing his/her ELP for a job application or for a stage application could be tempted to compile just its Language Passport, which would fulfil the function of offering the owner’s brief profile for the receiver. Language Biography and Dossier risk to be postponed and Language Passport data (especially the global self-assessment) could not mirror the owner’s competence precisely. Please see Annex 2, Annex 3, Annex 5, and Annex 6. 

Regarding point 3, the e-ELP is an easier format to get and update than a hardcopy ELP. It implies that students freely download the e-ELP and we suppose that they will update it more frequently and with no fear of making errors. We believe that easiness of access and transfer is crucial to make the ELP a familiar tool for students, teachers and administrators. 

Regarding point 4, please see Annex 4. 

We specially took care of using an appropriate language for our target population and of avoiding terminology that just teachers would understand. For example, an accurate job has been carried out to simplify the descriptor syntax (Annex 3 and Annex 4), because these concepts are quite new for our students (see point 0.4 of this Validation model) 

The sections that enhance this aspect are:

- PORTFOLIO > SELF-ASSESSMENT CHECKLIST (DESC)

- PORTFOLIO > PRAGMATIC COMPETENCE (PRAGCOMP)

- PORTFOLIO > STRAGTEGIC COMPETENCE (STRACOMP)

- PORTFOLIO > SOCIO-LINGUISTIC COMPETENCE (SOCIOCOMP)

- PORTFOLIO > INTERCULTURAL COMPETENCE (ICG)



	1.6.2
Are the levels in the Language Passport and Language Biography attainable for the target age group?
	Yes
	Our target group is supposed to reach high levels of language competence (C1-C2), nevertheless our target students may start from very basic levels (A1-A2). For this reason, all levels have been completely developed.

See: 

- PORTFOLIO >  PROFILE OF LANGUAGE SKILLS (PRO)

- PORTFOLIO > SELF-ASSESSMENT CHECKLIST (DESC)



	1.6.3 
Are the descriptors in the Language Biography appropriate for the target group?
	Yes
	As our target group ranges from high levels of language competence (C1-C2) to very basic levels (A1-A2) we thought that it would be helpful to facilitate their use of descriptors. We studied a special digital structure for a selective access to descriptors in order to avoid high-level students having to spend a lot of time on easy descriptors and, vice versa, low-level students getting confused on difficult descriptors (see Annex 3). 

We also decided to dedicate specific attention to the varieties of a language and we introduced the Language for specific purpose grid. 

Moreover, we adopted simplified descriptors for some grids (see point 1.6.2 of this Validation model and Annex 4)

The sections that enhance this aspect are:

- PORTFOLIO > SELF-ASSESSMENT CHECKLIST (DESC)

- PORTFOLIO > LANGUAGE FOR SPECIFIC PURPOSE GRID (SPG)



	1.6.4 
Does the overall design still conform, however, to the Principles and Guidelines?
	Yes
	As our target population tends to focus on the reporting function of the ELP and to undervalue the pedagogical one, the design of this e-ELP comes from our perspective of a pedagogically useful – and not just accessory- digitalisation. Our aim was to examine how digitalization could strengthen the pedagogical function of the ELP, from the users’ point of view (teachers and students). We concentrated on key pedagogical issues, such as student’s reflection and self-awareness, self-assessment tools and learner’s autonomy, transparency of the learning process, learning sharing, and the provision for multimedia evidence of language learning. The electronic version offers a less redundant and a tighter contiguity among its sections (Language Passport, Language Biography, and Dossier) (see Annex 1, Annex 2, and Annex 7).



	1.7. Does it have internal coherence?

1.7.1. Is the terminology used coherent throughout?
	Yes
	We think that all its parts are terminologically coherent.

	1.7.2. Is there clear linking between the three parts and appropriate navigational guidance?
	Yes
	This digital ELP has a very compact format: the three parts (Language Passport, Language Biography, and Dossier) are clearly represented and linked in the tool bar, which works as a navigational guidance (see Annex 2 and Annex 7).

See also: 

· HOME A quick tour

· The tool bar (underlines the structure in three parts)


	1.7.3. Are the pages clearly numbered?
	No
	As a digital ELP has no page numbers, for sake of transparency, the windows of this e-ELP version have red codes (PRO; DESC, etc,) which can help the Committee to better orient itself. Nevertheless, the red codes will be not in the last version.



	1.8
Is it coherent with other ELP models being used in your educational system?
	Yes
	We think it is. In January, 2005 we promoted the congress “Digital European Language Portfolio: proposals and prospects” at the Università degli Studi di Milano. The Ispettrice Tecnica MIUR USR Lombardia (Ms. Gisella Langé) and many teachers were especially invited to discuss prospects of dissemination of the digital ELP in our educational system. Many of them manifested their interest, including high-school teachers who found the e-ELP economic and possibly suitable for their last-year students. They seemed especially attracted by the idea of having their students e-mailing a copy of their ELP to them, because this would enable teachers to monitor the quality of their teaching in the last high school year (after which a final formal examination is required). Just to give an example, a high school teacher, Mr. Fabio Falzini, decided to promote a project to experiment the use of this e-ELP in high schools (Title of the project: "Il Portfolio Europeo delle Lingue digitale”, presented to Istituto Santa Giuliana Falconieri – Roma; Istituto Suore Mantellate Serve di Maria – Milano, Istituto Suore Mantellate Serve di Maria – Pistoia, Istituto Suore Mantellate Serve di Maria – Viareggio).



	1.9
Does it encourage a creative personal development as a language learner?
	Yes!
	This e-ELP has a special function that encourages the learner to share his/her experiences with other learners or with the teacher (see Annex 5). Even if the ELP is conceived as a personal document, we think that it is in its pedagogical vocation to become occasion for dialogue and experience sharing, which are fundamental for creative personal development as a language learner. Moreover, many e-ELP sections allow for free comments on language learning.

The sections that enhance this aspect are:

- the NOTE function

- the window to upload documents has a free-comment area (COPY)

- LANGUAGE PASSPORT > the window for detailed language experiences description has a free-comment area (EXP2)

- PORTFOLIO>LEARNING COMPETENCE > the window ‘More’ has a free-comment area (LCG_EXAMPLE)

- PORTFOLIO > PROFILE OF LANGUAGE SKILLS (PRO) has a free-comment area

- PORTFOLIO > LANGUAGE BIOGRAPHY> LANGUAGE FOR SPECIFIC PURPOSE GRID (SPG) has a free-comment area

- PORTFOLIO > LANGUAGE BIOGRAPHY > STRATEGIC, PRAGMATIC, SOCIOLINGUSTIC, AND INTERCULTURAL COMPETENCE: the window ‘More’ has a free-comment area (ICG_EXAMPLE).



	1.10
Does your ELP model promote learner autonomy? (In formal contexts, the ELP is intended to involve learners in planning, monitoring and evaluating their learning)
	Yes
	One of the main concerns of this e-ELP has been the learner autonomy. Our target group is made of adult students, which will have to be completely autonomous in short time. The digitalisation project has been specially carried out to improve this aspect of the ELP and to transform information in learning evidence. A part from typical tools of learner involvement (such as the Learning competence grid and the Objective setting grid), this e-ELP basically assumes that transparency is the basis for self-awareness and self-assessment, and thus of the learner autonomy (See Annex 2, Annex 3, and Annex 6). 

The sections that enhance this aspect are:

- PORTFOLIO > SELF-ASSESSMENT CHECKLIST (DESC)

- PORTFOLIO > Historical function

- PORTFOLIO > LEARNING COMPETENCE

- PORTFOLIO > OBJECTIVES AND PRIORITIES

See also the pedagogical instruction in HOME > UPDATING YOUR ELP REGULARLY




	See Principles and Guidelines section 3.2
	Y / N
	Please explain how your model fulfils each of the principles listed below, giving page/section references. If your model does not fulfil one or more of the principles, please explain why this is the case.

	2. Does your Language Passport section
	
	

	2.1. correspond to the standard adult Language Passport or the Europass Language Passport? (If yes, answer only questions 2.14, 2.15 and 2.16 in this section.)
	Yes
	The Language Passport adopts the official templates, but since the CoE sends them after Validation, the ones we reproduce in this version are provisional.

See PORTFOLIO > PRINT LANGUAGE PASSPORT



	2.2. allow an overview of the individual’s proficiency in different languages at a given point in time? 
	
	///

	2.3. allow for regular updating?
	
	///

	2.4. allow for recording and reflecting on the full range of the learner’s language skills regardless of whether acquired within or outside formal education? (Are sufficient space and means available?)
	
	///

	2.5. allow the recording of formal qualifications and all language competences regardless of whether gained in or outside formal educational contexts?
	
	///

	2.6. allow for recording and reflecting on the full range of the learner’s intercultural competence and experience regardless of whether acquired within or outside formal education? (Are sufficient space and means available?)
	
	///

	2.7. allow the recording of significant language and intercultural experiences?
	
	///

	2.8. allow the recording of partial and specific language
competence?
	
	///

	2.9. allow the recording of self-assessment, assessment by educational institutions and examination boards and, where appropriate, teacher assessment? 
	
	///

	2.10. offer the possibility of keeping self-assessment clearly independent of assessment by teachers and other external sources of assessment? (As owner of the ELP, the learner decides whether or not to include external assessment). 
	
	///

	2.11. allow the recording of when, by whom and on what basis the assessment was carried out?
	
	///

	2.12. allow the overview to be defined in terms of skills or competences as described in the levels of the Common European Framework of reference? 
	
	///

	2.13. include the self-assessment grid from the Common European Framework (possibly in combination with more age-appropriate descriptors)?
	
	///

	2.14. ensure continuity between different educational institutions, sectors and regions?
	Yes
	Yes, because we use the standard format, which is widely adopted in different educational contexts. In addition, the importance of the grids to describe experiences in different educational contexts (Summary of language learning and intercultural experiences) is underlined because we dedicate a special section to them.

      See PORTFOLIO > LANGUAGE PASSPORT (EXP_A and EXP_B)



	2.15. take account of your learners’ needs according to age, learning purposes and contexts, and background?
	Yes
	Our target group needs an easy-deliverable and shareable Language Passport (see 0.4 of this validation model). The digital format is easier to get, update, duplicate (by printing) and send (by e-mail) than a hardcopy Language Passport. 

     See: 

PORTFOLIO > PRINT LANGUAGE PASSPORT 

PORTFOLIO > EXPORT



	2.16. include rubrics in English and/or French as well as other local languages?
	Yes
	Yes, rubrics are in English and Italian. 

See: 

SETTINGS > INTERFACE LANGUAGE 

PORTFOLIO>PRINT LANGUAGE PASSPORT



	See Principles and Guidelines section 3.2
	Y / N
	Please explain how your model fulfils each of the principles listed below, giving page/section references. If your model does not fulfil one or more of the principles, please explain why this is the case.

	3. Does your Language Biography section
	
	

	3.1. facilitate the learner’s regular involvement in planning?
	Yes
	As already mentioned (1.10 of this Validation model), this e-ELP is based on the enhancement of self-awareness and self-assessment, which are the starting points for the owner involvement in planning. By constructing, rearranging, and evaluating their e-ELP, students reflect on what they know and have achieved thus far, identify strengths and weaknesses and establish clear goals for improving their language expertise. For this purpose, we dedicate a special e-ELP section to a specific tool for planning (Objectives and priorities grid) where the student can:

· indicate those goals that he/she has reached and upload the relative document for his/her Dossier

· check the goals that he/she has not achieved yet 

· state a new goal if he/she did not reach one, reflecting on the causes of failure and fine-tuning the new goal definition. 

· concretise the way to reach his/her objectives, planning the most profitable and enjoyable practices for him/her.

Moreover, this section is supported by pedagogical instruction (see the help ? button) where: 

- we clear indicate that the student is his/her own best teacher, and can learn how to take autonomous decisions about goals and priorities for his/her future language learning. 

- detailed instruction on how to formulate concrete objectives and priorities are supplied.

- we suggest connections among the e-ELP sections to elicit students goal setting (e.g. we suggest to check the relation between progress and studying methods in the Learning competence section)

The sections that specifically enhance the future planning are:

- PORTFOLIO > LANGUAGE BIOGRAPHY >SELF-ASSESSMENT CHECKLIST (DESC) (where the student can select descriptors as future objectives) 

- PORTFOLIO > OBJECTIVES AND PRIORITIES



	3.2. facilitate reflection upon the learning process in a regular and progressive manner?
	Yes
	Regarding the regularity and progressiveness of the student reflection, we stress their importance with specific pedagogical advice concerning the regular updating and the time needed for it. This advice is put in evidence in the very first screen (HOME page).

See:

- HOME > UPDATING YOUR ELP REGULARLY

- HOME > HOW LONG DOES IS TAKE?



	3.3. facilitate regular reflection upon and assessment of progress?
	Yes
	We think that giving transparency to the student progress over time is one of the important point of this e-ELP (see Annex 5, and Annex 6). Since the digitalisation allows to memorise longitudinal information on the language learning process, it may enhance the student reflection considerably. We think that this is particularly urgent in our academic educational contexts, where the students are mainly – if not exclusively - evaluated in a summative way. A form of assessment based on a dynamic concept of language learning - that includes evaluation of process as well as evaluation of products - is specially needed by our target group. 

The sections that specially enhance this aspect are:

- PORTFOLIO > LANGUAGE BIOGRAPHY >SELF-ASSESSMENT CHECKLIST (DESC)

- PORTFOLIO > Historical function

- The NOTE function

- PORTFOLIO > OBJECTIVES AND PRIORITIES


	3.4. provide the space and the means for learners to state what they can do in each language?
	Yes
	In this e-ELP model the Language Biography is especially focused on the progress and development of the language and intercultural learning: we adopt the CEFR suggested perspective of an extended and diversified communicative language competence adding the strategic, pragmatic and sociolinguistic grids (see Annex 4).

The sections that are specially reserved to state the language competence are:

· PORTFOLIO > PROFILE OF LANGUAGE SKILLS (PRO) 

· PORTFOLIO> LANGUAGE BIOGRAPHY >SELF-ASSESSMENT CHECKLIST (DESC)

· PORTFOLIO > LANGUAGE BIOGRAPHY > LANGUAGE FOR SPECIFIC PURPOSE GRID (SPG) 

· PORTFOLIO > LANGUAGE BIOGRAPHY > STRATEGIC, PRAGMATIC, AND SOCIOLINGUSTIC (STRACOMP, PRAGCOMP; SOCIOCOMP)



	3.5. promote learning to learn and learner autonomy?
	yes
	A special e-ELP section is dedicated to this purpose: the Learning competence section. In this section  the student is invited to compile a grid to become more aware of his/her best way to learn, as well as to know new ideas to experiment to learn better. We also underline the interconnection of this section with the Objectives and priorities section to set future goals in relation with the student’s own learning style, time available to study and favourite practices. 

It must be underlined that, after submitting this grid to students in our pilot experimentation we had to reduce the number of descriptors to avoid input overload. As the CEFR offers no level descriptors for ‘learning to learn’, we adopted a pedagogical approach to self-evaluation focusing the learner’s attention on the consistency of his/her answers: the student is required to give an example referred to the descriptor (LCG_EXAMPLE).

See: PORTFOLIO > LEARNING COMPETENCE (LCG) and its help ? button



	3.6. provide the space and the means for learners to include information on linguistic and cultural experiences gained in and outside formal educational contexts?
	Yes
	In this e-ELP model the Language Passport is centred on the progress and development of the language and intercultural learning (linguistic and intercultural experiences). The sections that are specially reserved to state the linguistic and intercultural experiences are:

· LANGUAGE PASSPORT > LANGUAGE LEARNING AND USE IN THE COUNTRY/REGION WHERE THE LANGUAGE IS NOT SPOKEN (EXP_A)

· LANGUAGE PASSPORT > LANGUAGE LEARNING AND USE IN THE COUNTRY/REGION WHERE THE LANGUAGE IS SPOKEN (EXP_B)

· LANGUAGE PASSPORT > LANGUAGE LEARNING AND USE IN THE COUNTRY/REGION WHERE THE LANGUAGE IS/IS NOT SPOKEN (EXP_B and EXP_A) > EXPERIENCE DESCRIPTION (EXP2)

These two grids underline the importance of both contexts (where the language is spoken and where not). Moreover, referring to some of the CEFR main principles, we stress that learning foreign languages does not only mean learning at school (when the student is young) to achieving a perfect competence in just two or three languages. Learning languages in Europe means learning in every context, inside or outside of formal educational settings - during the all life - to achieve some competence in as many languages as possible (see HOME > UPDATING THE ELP REGULARLY).

In addition, the e-ELP has a grid that helps the student to make a clear connection between his/her experiences and his/her linguistic competence (Intercultural competence grid) (See Annex 4.) 

See: PORTFOLIO > LANGUAGE BIOGRAPHY > INTERCULTURAL COMPETENCE GRID (ICG)



	3.7. promote plurilingualism i.e. the development of competences in a number of languages? If so, how?
	Yes
	From our experience it is very hard to compile the ELP when its instructions are in a language which is different from the language that is being assessed (e.g. it is very confusing reading descriptors in English to assess Spanish). Students and teachers stressed that this is a limit of paper versions, where instructions are just in two languages, normally. 

On the contrary, the e-ELP can support a virtually infinite number of translations without problems of graphic overload (see SETTINGS > INTERFACE LANGUAGE), which means easiness of coherent compiling. In addition, the e-ELP allows the user to work in a single language. The e-ELP is a multilingual document, which means that all the languages that the student knows are contextually documented and described. Nevertheless, sometimes teachers or students prefer to focus on just one language at a time. Therefore, the possibility to visualize one language at a time is an added value of the digital version without compromising the ELP’s multilingual nature. Both these features (multiple translations and single-language visualization) help the student to better manage the problem of the ELP’s languages: in fact, while compiling the ELP the student deals with many ‘languages’ at the same time, namely (1) the assessed languages, (2) the ELP content and instruction language, and (3) the language that he/she uses to compile the ELP. It is not so easy to manage this cross of languages, but having the opportunity to see one assessed-language at the time and possibly to read the ELP instructions in this same language helps students to avoid confusion and incoherence in assessing. We think that this is a way to promote an efficient pluriligualism. At the moment, this digital ELP is presented in Italian and English, but it will be translated to Germany, Spanish, Greek, and Swedish. If any institution wishes to translate it into any other language, we are willing to give the source code for it.

Moreover, plurilingualism is promoted in some other ways: 

- the owner has to introduce the languages he/she wants to assess. It has to be noted that instead of supplying a pre-fabricated list, the ADD window requires the student to type the name of the language. We chose this solution in order to allow the student assess also minority languages or not ‘officially’ recognised language varieties. And, moreover, she/he can type the name of the language in the same language, and not in English (E.g. ‘Italiano’ instead of selecting ‘Italian’ in a list)

- following one of the CEFR main principle, we stress that learning languages does not only mean learning just two or three languages but it means learning as many languages as possible, even if getting just a partial competence in them (see HOME > UPDATING THE ELP REGULARLY).

- different ‘varieties’ of a language are contemplated (see PORTFOLIO > LANGUAGE BIOGRAPHY > LANGUAGE FOR SPECIFIC PURPOSE GRID (SPG)).



	3.8. provide checklists of descriptors that expand on the summary descriptors contained in the self-assessment grid? 
	Yes
	Yes, we supply 20 digital descriptors (see Annex 3).

See:

- LANGUAGE BIOGRAPHY > SELF-ASSESSMENT CHECKLIST (DESC)



	3.9. (if yes) have descriptors that are appropriate for the target learners with regard to levels and content?
	Yes
	As our target group competence ranges from A1/A2 to C1/C2, we thought that it would be helpful to personalise the access to descriptors. This e-ELP proposes a special selective structure which allows C1/C2 students not to spend a lot of time on A1/A2 descriptors and, vice versa, allows A1/A2 students not to get confused with C1/C2 descriptors. Moreover, all the Can-do descriptors are presented with two or three concrete examples - inspired in the CEFR - that better contextualise them in the student’s world (see Annex 3).

See:

- LANGUAGE BIOGRAPHY > SELF-ASSESSMENT CHECKLIST (DESC)



	3.10. (if yes) have descriptors that are formulated in the first person (“I can …”)?)
	Yes
	Yes. 

See:  LANGUAGE BIOGRAPHY > SELF-ASSESSMENT CHECKLIST (DESC) > RS1 – 5; RW1 – 3; PS1-3; IS1-5; PW1-4



	3.11. state the source of the descriptors used? (If new descriptors have been developed, please provide an account of how they were developed.)
	Yes
	Please, see Annex 3 for details.

	3.12. include key headings in English and/or French as well as any other local languages?
	Yes
	See: LANGUAGE BIOGRAPHY > SELF-ASSESSMENT CHECKLIST (DESC) 



	3.13. use assessment and evaluation criteria in harmony with the Common European Framework?
	Yes
	For further details, please see Annex 3. 

	3.14. use levels and descriptors coherent with those used in ELP models in other educational sectors?
	Yes
	Yes, as we could attest comparing them with those of the Bank of descriptors (http://culture2.coe.int/portfolio) (Annex 3).


	See Principles and Guidelines section 3.2
	Y / N
	Please explain how your model fulfils each of the principles listed below, giving page/section references. If your model does not fulfil one or more of the principles, please explain why this is the case.

	4. Does your Dossier section
	
	

	4.1. offer the learner the opportunity to select materials to document and illustrate achievements and/or experiences?
	Yes
	In our e-ELP, the Dossier is directly integrated into the other sections. The window to upload certificates, attestations and documents is available in all the e-ELP’s ‘strategic’ points (e.g. LANGUAGE PASSPORT > LANGUAGE LEARNING AND USE IN THE COUNTRY/REGION WHERE THE LANGUAGE IS/ IS NOT SPOKEN (EXP_B and EXP_A) > EXPERIENCE DESCRIPTION (EXP2)) (see Annex 7).

Furthermore, our Dossier offers the opportunity to upload documents and: 

· to organise them according to date, name, level, type of document, etc. (see PORTFOLIO>DOSSIER)

· to print the uploaded digital documents (see PORTFOLIO>PRINT DOSSIER)

· to e-mail them in a compressed format (see PORTFOLIO > EXPORT)

· to add comments to every uploaded sample (see PORTFOLIO>DOSSIER>ADD>COPY)

In addition:

· the distinction among certificates, attestations and other documents is explained (see PORTFOLIO>DOSSIER)

· different types of digital multimedia materials are uploadable (see PORTFOLIO>DOSSIER>ADD)

· third-persons rights and images are protected (PORTFOLIO>DOSSIER>HOW TO USE YOUR DOSSIER)



	4.2. allow for up-dating and re-organisation?
	Yes
	Yes, because the PORTFOLIO > DOSSIER has three buttons for updating and reorganising the digital Dossier. They are:

- ADD

- EDIT

- REMOVE



	4.3. encourage the development of plurilingualism? If so, how?
	Yes
	Yes, because certificates, attestations and documents can be uploaded for all the assessed languages, regardless if they have been produced in the country where the language is spoken or not.

See: 

- PORTFOLIO > DOSSIER

- LANGUAGE PASSPORT > LANGUAGE LEARNING AND USE IN THE COUNTRY/REGION WHERE THE LANGUAGE IS/ IS NOT SPOKEN (EXP_B and EXP_A) > EXPERIENCE DESCRIPTION (EXP2) >ADD DOCUMENT button



	4.4. include the key headings in English and/or French as well as any other local languages?
	Yes
	Yes. See: 

- PORTFOLIO > DOSSIER

- PORTFOLIO > DOSSIER > ADD

- PORTFOLIO > DOSSIER > ADD > COPY



	4.5. distinguish between a process dossier and a display dossier? (NB not a condition for validation)
	Yes
	As explained in Annex 7, the habit to make different dossiers for different purposes and receivers (e.g. a working dossier, a showcase dossier, a specific competence dossier, etc.) is encouraged and technically supported in the EXPORT section. 

See: 

PORTFOLIO > DOSSIER > HOW TO USE YOUR DOSSIER 

PORTFOLIO > EXPORT (Select documents)




	See Principles and Guidelines section 4
	Please provide details.

	5. General principles
	

	5.1. How will you make it possible for learners who so wish to obtain and use your ELP? (State the distribution channels and the cost involved for an individual learner.)
	Following our Minerva project’s main aim, the e-ELP distribution channel will be the Web where it will be downloadable at no cost. 

Applying universities will offer the e-ELP to their students as a free service through their web sites (that will host permanently the digital ELP). Students will be able to download it in their computer and to use it offline during and after university, during all their life. In addition, our Minerva project web site (http://eelp.gap.it) will be the channel to distribute the executable version of the digital ELP to other institutions for free. Of course, we will put the e-ELP at the disposal of the EU Portfolio web site http://culture2.coe.int/portfolio for a widespread dissemination.
We also plan to e-mail the main EU universities (through the list of eligible institutions for European Programs, for example) with the invitation to visit the above mentioned web sites and to adopt the digital ELP. Therefore dissemination might virtually reach all the European universities where foreign languages are taught, including the ones that are generally considered as geographically ‘peripherical’ or linguistically ‘minoritarial’. 

We think that the easiness of sharing and transferring the digital version is crucial to make the ELP a familiar tool for students, teachers and administrators. The digital ELP is also easily transferable and portable among learners and their addressees. We see in this digital function not just the occasion to widely support the use of the ELP, but also, and mainly, the chance to promote a socially shared use of it.



	5.2. How is the learner recognised as the owner of his/her ELP?


	The e-ELP is exclusive property of the student. The software for the management and the keeping of the ELPs is a web-based system on an open-source platform. The system guarantees the level of privacy required by the personal data owner: being a personal document, no data are ever transferred to third persons, unless the owner does it voluntary (EXPORT). 

To recognise the learner as the owner, the e-ELP has an easy-to-update section for his/her personal data and picture which is reported in an evident portion of the main screen (HOME). Then, to reinforce the sense of personal commitment with his/her own e-ELP, some advice on why to use an ELP is given (What’s the ELP and Why should I use an ELP) in the very first screen (HOME). 

Finally, in many occasions, the student is invited to write his/her comments in a personal way, that is to describe his/her experiences in a personal way, adding examples on how these have influenced his/her relationship with languages and culture (e.g. LANGUAGE PASSPORT and LANGUAGE BIOGRAPHY > INTERCULTURAL COMPETENCE (ICG))

See:

- HOME SECTION

- PORTFOLIO > EXPORT

- HOME > WHAT’S THE ELP?

- HOME > WHY SHOULD I USE AN ELP?

- LANGUAGE PASSPORT > LANGUAGE LEARNING AND USE IN THE COUNTRY/REGION WHERE THE LANGUAGE IS/ IS NOT SPOKEN (EXP_B and EXP_A) > EXPERIENCE DESCRIPTION (EXP2)

- PORTFOLIO > LANGUAGE BIOGRAPHY > STRATEGIC, PRAGMATIC, SOCIOLINGUSTIC, AND INTERCULTURAL COMPETENCE: the window ‘More’ presents a personal free-comment area (ICG_EXAMPLE)

- Example of the enhancement of the responsibility that the ELP process entails HOME > HOW LONG DOES IT TAKE?



	5.3. How will you ensure that the aims and the purpose of the ELP are understood by the learners and that they can understand the content? (Do you have, for example, a Guide for Users or a Guide for Teachers?)
	The student is supported by different kinds of information widespread in all the e-ELP:

- users’ guide (for students and for teachers)

- general informative texts (explaining the ELP purpose and utility)

- pedagogical instructions

- “tips” to compile the ELP

- operative instructions

- technical advice

- animated graphic to support navigation (e.g. mouse sensitive buttons, changing colours, etc.)

These texts constantly refer to the ELP’s principles set in the Kohonen, V. & Westhoff, G. (2003). Enhancing the pedagogical aspects of the European Language Portfolio (ELP); Little, D. & Perclová, R. (2001). European Language Portfolio: Guide for Teachers and Teacher Trainers; and Schneider, G. & Lenz, P. (2001). European Language Portfolio: Guide for Developers.

Examples of sections that specially enhance this aspect are:

- HOME > WHY SHOULD I USE THE ELP?

- HOME > UPDATING THE ELP REGULARLY

- HOME > HOW LONG DOES IT TAKE?

- HOME > A QUICK TOUR

- HOME > GUIDE FOR USERS

- HOME > WHAT’S THE ELP?

- LANGUAGES SECTION > WHICH LANGUAGE?

- PORTFOLIO > DOSSIER > HOW TO USE YOUR DOSSIER?

- All the help ? buttons



	
	Y / N
	Please provide details.

	5.4. Will the concept of European citizenship be promoted by providing a record of all language competences and experiences, including where appropriate, indigenous languages of minorities and languages of migrants?
	Yes
	We have dedicated the due attention to this aspect because: 

1. in the LANGUAGES SECTION we allow the student to assess also minority languages or not just ‘officially’ recognised language varieties (see point 3.7 of this validation model)

2. we explicitly underline that the ELP is a tool that gives importance to everything connected with the owner’s language competence: what he/she learnt outside school, during all his/her life, etc. We also stress the fact that all the known languages deserve a space in the ELP (Languages section)

In particular, see: 

1. LANGUAGES SECTION > ADD

2. LANGUAGES SECTION > WHICH LANGUAGE?

In addition, we think that the concept of citizenship is particularly involved in the Intercultural competence grid, where the ability to bring the culture of origin and the foreign culture into relation with each other; the capacity to fulfil the role of intermediary and to deal with intercultural misunderstandings; and the ability to overcome stereotyped relations are assessed (see: PORTFOLIO > LANGUAGE BIOGRAPHY > INTERCULTURAL COMPETENCEGRID (ICG)) 



	5.5. Will other ELPs, which individual learners may possess and wish to present or maintain, be recognised, supported and valued in your context?
	Yes
	This may be the case of future students, who already own a high school ELP and, as long as it is a Validated model, we will recognise it and encourage its use. If the student wish to, we will also support its transfer to the digital format, apt for university students. We think that data transfer from a paper format to a digital one will give no problems.


	
	Y / N
	Please provide details.

	6. Production of the ELP
	
	

	6.1. Will the ELP model to be accredited be produced in the applicant’s name?
	Yes
	We would like to accredit this e-ELP in the name of the Project of study of the electronic European Language Portfolio (ELP) (Socrates- Minerva Action, n. 110649-CP-1-2003-1-IT-MINERVA-MPP) whose partners are European Commission, Europa Universität Viadrina Frankfurt (Oder); Gap multimedia S.r.l,  Milano; Göteborgs Universitet; Högskolan i Skövde; IMCS Intercollege (Cyprus); Universidad de Salamanca; Università degli Studi di Milano.


	6.2. If not, who will produce it and in what name?
	///
	////



	6.3. Is there a commercial interest?
	No
	In compliance with the CoE aim to promote the use of the European Language Portfolio as a practical means of helping people of all ages and backgrounds to learn more languages and engage with other cultures, this digital ELP is freely downloadable and no commercial interest is involved.



	6.4. How many copies of the ELP will be produced?
	-
	Being a digital version, they are virtually infinite. 



	6.5. How will the evaluation and possible revision be handled?
	-
	Evaluation and possible revisions are budgeted and planned in the agenda of the Project of study of the electronic European Language Portfolio (ELP) (see Agenda in http://eelp.gap.it). Therefore, they will be handled by the applying institutions as part of their commitments with the EC (Socrates/Minerva Action) until the end of the Project in October 2005.



	
	
	


Signature: Elena Landone

Place and date: Milan 20th September 2005
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